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ABSTRACT

The National Council of Educational Research arairiing (NCERT) is an apex resource organizatiorupeby
the government of India to assist and advise thdralkand state governments on academic matteaseceko school
education. The model textbooks published by thencibdor adoption by school systems across Indigehgenerated
controversies over the years. The NCERT has opkratas a semi official organization
promoting a “STATE SPONSORED” educational philosppfTextbooks' are the major educational toolstfe student.
In India, text books occupy most of the educatiaspce in schools. They are not just teaching mantrey shape the
minds of children in their formative years and havprofound influence on how young minds interpreatly. For this

reason the content of textbooks or instructionaiemia is a deeply contentious issue in severahtrées around the world.
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INTRODUCTION

The NCERT was established by the government ofalidil961 to improve teaching methods. In pringiflés
an autonomous body, but in practice its powerdianited by the fact that it is financed by the gowaent. The NCERT
develops the curriculum and prepares model texthotikis indeed difficult to know exactly how mawhildren use
NCERT books students enrolled in the institutioffdia@ed to the CBSE represented 3 to 5 percentheftotal student
population, but there were, in addition, the stuslefnom the state and union territories were atlognized schools

affiliated with central board.”

It may also be assumed that about 10 percent désts directly used the text books prepared by NCEnce
2004, the number of states adopting the text bgo&pared by NCERT has been consistently increagingeticulous
review of History text books was organized by UNEX@ connection to this, the renowned Indian Hisio ROMILA
THAPPPAR, in late twenties was asked to surveyhibeks. Her report highlighted that these books aioptl outdated
ideas and colonial stereotypes. Later, she wasiteoliby NCERT to write a history text book for €3aVI on Ancient
India. It was published in 1968 and gradually ottest books were commissioned: Bipan Chandra pegpartextbook on
modern India (1970), Ram Sharan Sharma on Ancieitll(1977), Satish Chandra wrote on Medieval Ir{d78) and
Arjun Dev on India and the World. The historiangpragached in the 1960s and 1970s ere inscribed riaicecontext
which obviously influenced their way of conceptaadg history and influenced even more their waywsiting the
textbooks; the wrote history textbooks for a yoaogntry only a decade after it became independémgse historians felt
that it was their duty to help to elaborate the réstory books. Its that time it was understoodad®National Cause”.
In 1969, a report of the committee of school texbks reaffirms the importance of the teaching stdrly of uniting the

‘nation’. The aim of these books was, indeed, tinmte the building of a secular national identity.
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The History Text Books: A SECULAR NATIONALIST INTERRETATION: - it is aptly quoted
“The “omnipotence” of the textbooks give rise te thelief that whatever it contains can never bestiged. The only
knowledge considered is that reproduced in textbpal other sources of knowledge and learning airsecondary
importance. The school transmits knowledge andrtbst are entertaining or just anecdotes. Thus,"tdwbook’s
monopoly on knowledge gives its contents an unfedea strength. Students treat history as the foshg subject and
few of them would like to take it up at the univigrdevel. The didactic of history in textbooks tanly participates in the

student disinterest in the subject. These bookesxndia & history in a linear and uniform manner.

Thus, One the most sensitive areas demandingatieli@ndling lines in the preparation of textbodés history

in the schools. The discipline of the subject resgibbjectivity and precision and dispassionatéysti facts.”

There is, however, an element of interpretatiothetreatment of interpretation in the treatmentisforical data
and it is, however, an element of interpretatiothie treatment of historical data and it is essg¢tti ensure that history is
interpreted in a manner which will assist in thdtication of understanding and in promoting the serof national

integration.

“The historians who wrote the first set of textbeahared leftist sensibilities.” And we're influedcto different
degree by the most prominent Marxist historiografitut above all they supported a secular concetfiorationalism that
influenced the way they viewed and presented histbhese textbooks have some common features iresfitom their
authors’ efforts to bring out and present a kindetularist consensual version of Indian histohough text books are the
aids which are indispensable to all method forstuely of history yet it has contributed signifidgrthe development of

integrated information.
The Assertive Analysis: Text Books of History of tk Middle School and in Depth Review

In case of evaluation of the textbooks of the fagition of the book (Published in 1966) compardth its
current edition. We do not find any significantfdiences. The changes are primarily cosmetic. mtreductory chapters
discuss how history of the ancient period is retrooted, the various sources of information for #zene and how it
began. The chapter as such makes very dry readinghk students because it contains very lesstréitisns.
“A significant omission is the map, which, if inded would have greatly facilitated the understagdihthe essay type
text.” On the contrary, the books make no atterapetate the present with the past, even thougtatitieor remarks that

one of the reasons for studying is to understamgpmsent.

Man takes to city life
It is the chapter, which deals with the Harappatiuce. In her 1966 edition Romila Thapar had made a

erroneous remark.

“The earliest city to be discovered in India washénjo-daro on the river Indus in Sind. Further be Indus

valley another ancient city was excavated andwhis Harappa near the modern Montgomery.”
This was corrected in the latest edition.

“The earliest city to be discovered in India wasdfga in Punjab (Presently in Pakistan) further manavthe

Indus Valley another city was excavated and this Mahenjo-Daro in Sind”.

| NAAS Rating: 3.10- Articles can be sent teditor@impactjournals.us




Evaluation of Content of Histroy Text Books Publisied by Ncert — an Exemplary 143
Step for Continous and Comprehensive Assessment

The Archeologists called the civilization of theseient cities the Indus valley civilization, besawoth of these
cities and other sites sharing the same culture ¥gemd in the Indus Valley. But for the east foygars archeologist have
been digging in other parts of northern. Theresangeral examples of such inaccuracies and imbadancene text book.
There are certain historical issues where the ecigelean be interpreted in different ways and do¢sinpresent allow any
definite conclusions. In such cases, there is ghtror ‘wrong’ view. A few examples of the inaccaies and imbalances

in the books are given below:

» The book suggests (pp. 59-63) that the Egyptiaiization is older than the Mesopotmean civilizatiohile it is

actually the other way assessed.
* The relationship between the Harappan and the \Gdiares is a matter of unresolved debate.

* While the Harappans may have worshipped Linga-tygsct, it is incorrect they say that they worgieig Shiva
in the form of Linga” (Page — 84), the statement Bage 90 that the Harappan worshipped the
“SAPTAMATRIKAS” & “SHIVA LINGAS”. Is incorrect.

 Some of the statements about the Rigvedic cultteeqaestionable, e.g. Rigvedic culture is queshtmae.qg.
That the four venues existed in the Early Vedic.abieere is an exaggeration of the scientific knalgke

contained in the Vedas. The statement about thesstd the cow in the Vedic age is also questionabl

* Examples of inaccurate over-glorification inclu@edescription of the Upanishads as “the work oftrposfound
philosophy in any religion and as the greatest wark philosophy in the history of humankind.” Indiand
Chinese civilizations are the only ones which hswevived right from the time they came into exiseetill date.
All other earlier civilizations have no connectiomith the past ones. On page 107 confusion is etdelay making
up the early colors with the later collapse.

« Eventually the book's emphasis on the life on tidoiGangetic valley, but developments in othersaftthe
subcontinent has not been adequate attention.

Similarly, the chapter No. 7 “The Age of Guptas baen referred to as the “GOLDEN AGE” because ftkisod
saw great achievements of Indian culture [1966:].1The present edition, however omits the phrasasistent with
Marxist historiography of D.D. Kosambi, D.N. Jhadasther Marxist historians who find all kinds ofd2atic reasons for
low grading the evaluation of this period and rejee term GOLDEN AGE.

Summarizes the historical evolution of the regienwell as its religious tenets Thaper presentsatheent of
Islam to India regularly as an enriching experieridee distribution brought by Islamic armies isatbt blocked out. In
fact, the advent of Islam in India is balanced with advent of Buddhism / Hinduism in South EasaAm the following
words (Page 125). The Arabs not only introduceaintslbut also a number of new cultural influencemtta, which were
to grow and develop in later centuries. Thus, oa side India was exporting its culture and on ttreeohand it was

importing a new culture.

When | read the textbook, | can articulate my irspren to be more verbose, tedious and also difftoutelate
you, the students of class IV, the text books wategletached dispassionately, and to the extevdastmore defecting and
demotivating rather giving ‘@ontextual approach” the students as it not in compasses any significg@mpt in the text

book to relate India’s past with the present.
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People and Society in the Medieval world (PP — 55¢0)

The idea of the ‘Medieval’ is not explained assetf. There are numerous problems with the way fictv the
medieval period has been conceptualized. The wokdreduce the socio-religious diversities in raedi India into two
homogenous categories. The Hindus, lend the Muslithis is the most serious misrepresentation ofptréod of Indian
history. The civilization included in this chaptgives an incomplete description, i.e. It concersatnly on the political
expansion, leaving the social-religious and cultaspects. Indeed, it not only provides incompletewledge, but it also
leads students to the state of confusion. Moresassg the Chapter 02 Delhi Sultanate and Mughalifengtresses of the
wars and destruction, but no information deals whih socio-political economic and cultural aspelttbas provided over
the knowledge of “Art and architecture” which cateied as the magnificent creation of the periodtHeotext book is
filled of details which neither makes the studentwisitive nor enhances their urge for their ilgetual developments.
The chronology is also very confusing. The very amant chapter related to Economic structure ishauit any
explanation and above all it badly framed sentenEegn it is observed that there is no clarity deads to a hazy
introspection. In a chapter like that on Vedic ardt where the panel has reported many distortdeseacher is required

to inform the students with the facts that howstdrian examines the available sources and artigvereclusions.

A chapter in history seldom touches upon economiwitions. Inequalities are registered in the tetks only

at the pivot point. Yet one would have expectedteeks to provide a perspective on the actualitganomic relations.

While discussing South-East Asia, Hindu influenees over emphasized. Buddhist and Islamic influsrare
marginalized. This presents an incorrect view oé ttultural interaction between India and South EAsta.
The chapter: The origin of Rajputs as a histornizakess is not discussed systematically. It pravid¢her an in structured,
unparalleled and incomplete matter. The very ingraraspect, i.e. The political dimensions are notuded. Thus, it
presents an incomplete view. Similarly, the chapter Delhi Sultanate and Mughal Empire is emphdsizi¢h the usage
of phrases like “Muslim Invaders and Muslim ruleeacompletely inappropriate and problematic. Thmulteof Muslim
invasion: “The oppression of Women in the contebgatire & Purdah System, solely presents the sggive methods of
Muslims. It provides incomplete information to thearners. It is also something shocking that thmplete chapter
concentrates on the perspectives on the relatipriséiween gender and society. As a result thisodekt has drawn
serious academic criticism during the last few gedrhere are certain historical issues where thideage can be
interpreted in different ways and does not at preabow any definite conclusions. Above all, itedonot create any room

for the teachers to be in the compatible positanrttie transfer of learning.

The underlying rationale in this age of informatiexplosion is that when the basic facts can bessetemore
easily, it was no longer necessary to burden schoets with the task of memorizing them from volomis textbook.
Similarly, in order to have their own scales angirtlown evidences to measure the areas of varivilgations and their
conclusions do not match with each other. As altréise units are burdened with political detail&(\chapter 10, 13 and

15) are very difficult terms are included which raakhe transfer of learning more complicated.
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